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ABSTRACT 

This module is one of a series of 127 
performance-based teacher education (PBTE) learning packages focusing 
upon specific professional competencies of vocational teachers. The 
competencies upon which these modules are based were identified and 
verified through research as being important to successful vocational 
teaching at both the secondary and postsecondary levels of 
instruction. This module is designed to prepare prospective or 
inservice teachers to teach by the project method, a method that 
involves a series of carefully planned projects or a single major 
project designed to be the focal point for all instruction and 
instructional planning. The module is intended to assist 
vocational-technical teachers in determining (1) how this method 
applies to their occupational area, and (2) what their role should be 
in implementing this method. Finally, the module is designed to help 
teachers plan and implement the project method effectively. This 
module contains three learning experiences to allow students to gain 
experience in the project method. Each learning experience contains 
an enabling objective, activities, optional activities, and 
self-check with answers. The final learning experience requires 
students to employ the project method in an actual teaching situation 
and be assessed by a resource person. Examples and resources also are 
provided in the nodule. (KC) 
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FOREWORD 



This module is one of a series of 127 performance-based teacher 
education (PBTE) (earning packages focusing upon specific pro- 
fessional competencies of vocational teachers. The competencies 
upon which these modules are based were identified and verified 
through research as being important to successful vocational 
teaching at both the secondary and postsecondary levels of in- 
struction. The modules are suitable for the preparation of teachers 
and other occupational trainers in all occupational areas. 

Each module provides learning experiences that integrate theory 
and application; each culminates with criterion-referenced as- 
sessment of the teacher's (instructor's, trainer's) performance of 
the specified competency. The materials are designed for use by 
teachers-in-training working individually or in groups under the 
direction and with the assistance of teacher educators or others 
acting as resource persons. Resource persons should be skilled in 
the teacher competencies being developed and should be thor- 
oughly oriented to PBTE concepts and procedures before using 
these materials. 

The design of the materials provides considerable flexibility for 
planning and conducting performance-based training programs 
for preservice and inservice teachers, as well as business-indus- 
try-labor trainers, to meet a wide variety of individual needs and 
interests. The materials are intended for use by universities and 
colleges, state departments of education, postsecondary institu- 
tions, local education agencies, and others responsible for the 
professional development of vocational teachers and other occu- 
pational trainers. 

The PBTE curriculum packages iri Categories A - J are products 
of a sustained research and development effort by the National 
Center's Program for Professional Development for Vocational 
Education. Many individuals, institutions, and agencies participat- 
ed with the National Center and have made contributions to the 
systematic development, testing, revision, and refinement of these 
very significant training materials. Calvin J. Cotretl directed the 
vocational teacher competency research study upon which these 
modules are based and also directed the curriculum development 
effort from 1971 - 1972. Curtis R. Finch provided leadership for 
the program from 1972 - 1974. Over 40 teacher educators pro- 
vided input in development of initial versions of the modules; over 
2,000 teachers and 300 resource persons in 20 universities, col- 
leges, and postsecondary institutions used the materials and 
Provided feedback to the National Center for revisions and 
refinement. 

Eariy versions of the materials were developed by the National 
Center In cooperation with the vocational teacher education facul- 
ties at Oregon State University and at the University of Missouri - 



Columbia. Preliminary testing of the materials was conducted at 
Oregon State University, Temple University, and the University of 
Missouri - Columbia. 

Following preliminary testing, major revision of all materials was 
perfomied by National Center staff, with the assistance of numer- 
ous consultants and visiting scholars from throughout the country. 

Advanced testing of the materials was carried out with assistance 
of the vocational teacher educators and students of Central Wash- 
ington State College; Colorado State University; Fems Stat3 Col- 
lege, Michigan; Florida State University; Holland College. P.E.I., 
Canada; Oklahoma State University; Rutgers University, New Jer- 
sey; State University College at Buffalo, New York; Temple 
University, Pennsylvania; University of Arizona; University of 
Michigan-Flint; University of Minnesota-Twin Cities; University 
of Nebraska-Lincoln; University of Northern Colorado; Univer- 
sity of Pittsburgh, Pennsylvania; University of Tennessee; Uni- 
versity of Vemiont; and Utah State University. 

The first published edition of the modules found widespread use 
nationwide and in many other countries of the worid. User feed- 
back from such extensive use, as well as the passage of time, 
called for the updating of the content, resources, and illustrations 
of the original materials. Furthermore, three new categories (K-M) 
have been added to the series, covering the areas of serving 
students with special/exceptional needs, improving students' 
basic and personal skills, and implementing competency-based 
education. This addition required the articulation of content among 
the original modules and those of the new categories. 

Recognition is extended to the following individuals for their roles 
in the revision of the original materials: Lois G. Harrington, Cath- 
erine C. King-Fitch and Michael E. Wonacott, Program Associates, 
for revision of content and resources; Cheryl M. Lowry, Research 
Specialist, for illustration specifications; and Barbara Shea for 
art work. Special recognition Is extended to the staff at AAVIM 
for their invaluable contributions to the quality of the final printed 
products, particularly to Sylvia Conine for typesetting; Marilyn 
MacMillan for module layout, design, and final art work; and to 
George W. Smith, Jr. for supervision of the module production 
process. 



Robert E. Taylor 

Executive Director 

The National Center for Research 

in Vocational Education 



r THE NATIONAL CENTER 
r FOR RESEARCH IN VOCATIONAL EDUCATION 

V V THE OHIO STATE UNIVERSITY 
^ ^ 1960 KENNY ROAO ' COLUMBUS. OHIO 43210 



The National Center for Research in Vocational Education's mis- 
sion Is to increase the ability of diverse agencies, institutions, and 
organizations to solve educattonal problerns relating to individual 
career planning, preparation, and progressioa The National Center 
fulfills its mission by: 

• Generating knowledge through research. 

• Developing educational progrants and products. 

• Evaluating individual program needs and outcomes. 

• Providing information for national planning and policy. 

• Installing educational programs and products. 

• Operating information systems and sen/icea. 

• Conducting leadership development and training programs. 



AA 
VIM 



AMERICAN ASSOCIATION 
FOR VOCATIONAL 
INSTRUCTIONAL MATERIALS 

The National Institute for Instructional Materials 
120 Driftmier Engineering Center 
Athens, Georgia 30602 



The American Associfktion for Vocational Instructional Materials 
(AAVIM) is a nonprofit national institute. 

The institute is a cooperative effort of universities, colleges and 
divisions of vocational and technical education in thu United States 
and Canada to provide for excellence In instructional materials. 

Direction Is given by a representative from each of the states, 
provinces and territories. AAVIM also works closely with teacher 
organizations, government agencies and industry. 
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INTRODUCTION 



What is the difference between a project and the 
project method? A proyecf is single task or problem, 
usually engaged in by an individual or a group of 
students to supplement classroom studies. The 
project method involves a series of carefully planned 
projects or a single major project designed to be the 
focal point for all instruction and instructional 
planning. 

For instance, at the end of a unit on ecology, a 
class could do a project in which they clean up a 
creek running through the school property. The proj- 
ect reinforces and supplements the unit on ecology. 

On the other hand, using the project method, the 
same class could have mapped out several projects 
(large group, small group, independent study) at the 
beginning of the unit on ecology. These projects, 
supplemented and supported by related classroom 
instruction, would be geared to accomplish the same 
goals as in the classroom unit. Students would learn 
the same concepts, but through their own efforts via 
projects. 

The idea of the project method probably first 
originated with a man named William Heard Kil- 
patrick in the early 1900s. Kilpatrick felt that educa- 
tion was too content-oriented and not sufficiently 



concerned with process or with students. He con- 
terided that education should be student-centered 
and problem-centered. 

Kilpatrick's proposed project method was intend- 
ed to be a means for developing in students, through 
purposeful activity (i.e., activity consistent with 
students' own goals and felt needs), the values need- 
ed for bL 'ding the democratic character and person- 
ality— wiih the majority of the responsibility on the 
students themselves. This was in keeping with 
Kilpatrick's notion that the **great end of life is not 
knowledge, but action. "i 

Where does the vocational-technical teacher fit in 
this scheme? This module is designed to assist you 
in determining (1) how this method applies to your 
occupational area and (2) what your role should be 
in implementing this method. Finally, the module is 
designed to help you plan and implement the proj- 
ect method effectively. 



1. Samuel Tenenbaum, WiHiam Heard Kilpatrick (New York, NY: Harper 
& Brothers Publishers, 1951), p. 135. 
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ABOUT THIS MODULE 



Objectives 

Terminal Objective: In an actual tisaching situation, em- 
ploy the project method. Your perfonmance will be 
assessed by your resource person, using the Teacher 
Performance Assessment Fonm, pp. 39-40 {Learning Ex- 
perienoe III) 

Enabling Objectives: 

1. After completing tlie required reaci ig, demonstrate 
knowledge of the steps and procec ures involvod in 
employing the project method (Learning fzxperience I). 

2. Given a series of case study episodes, demonstrate 
how you would employ the project method (Learning 
Experience II). 

Prerequisites 

To complete this module, you must have competency in 
developing a unit of instruction. If you do not already have 
this competency, meet with your resource person to deter- 
mine what method you will use to gain this skill. One op- 
tion is to complete the information and practice activities 
in the following module: 
• Develop a Unit of Instruction, Module B-3 

Resources 

A list of the outside resources that supplement those con- 
tained within the module follows. Check with your resource 
person (1) to determine the availability and the location 
of these resources, (2) to locate additional references in 
your occupational specialty, and (3) to get assistance in 
setting up activities with peers or observations of skilled 
teachers, if necessary. Your resource person may also be 
contacted if you have difficulty with directions or in assess- 
ing your progress at any time. 

Learning Experience 1 

Optional 

References (e.g., books, magazine articles, pam- 
phlets, videotapes), relating to the use of the project 
method in your occupational specialty, that you can 
review. 

Peers and/or a resource person with whom you can 
discuss the project method. 
A classroom or vocational student organization that 
you can visit to observe project work. 



Learning Experience 11 

No outside resources 

Learning Experience ill 

Required 

An actual teaching situation in which you can employ 
the project method. 

A resource person to assess your competency in 
employing the project method. 

General Information 

For information about the general organization of each 
performance-based teacher education (PBTE) module, 
general procedures for its use, and terminology that is 
common to all the modules, see About Using the National 
Center's PBTE Modules on the inside back cover. For 
more in-aepth information on how to uee the modules in 
teacher/trainer education programs, yoj may wish to refer 
to three related documents: 

The Student Guide to Using Performance-Based Teacher 
Education Materials is designed to holp orient preservice and 
inservice teachers and occupational trainers to PBTE in 
general and to the PBTE materials. 

The flesource Person Guide to Using Performance-Based 
Teacher Education Materials can help prospective resource 
persons to guide and assist preservice and inservice teachers 
and occupational trainers in the development of professional 
teaching competencies through usa of the PBTE modules. 
It also includes lists of all the module competencies, as well 
as a listing of the supplementary resources and the addresses 
where they can be obtained. 

The Guide to the Implementation of Performance-Based 
Teacher Education is designed to help those who will ad* 
minister the PBTE program. It contains answers to implemen* 
tation questions, possible solutions to problems, and alter- 
native courses of action. 
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Learning Experience I 



OVERVIEW 




After completing the required reading, demonstrate knowledge of the steps 
and procedures involved in employing the project method. 



Activity _ You will be reading the information sheet, Employing the Project Method, 
pp. 6-14. 



^ Optional 



Activity ^ You may wish to locate other references that relate specifically to the use 



V .J 



of the project method in your occupational specialty 



i Optional 

■ Activity ^ You may wish to meet with your resource person and/or peers to further 
discuss the information in the reading. 




You may wish to arrange to visit a vocational-technical classroom or voca- 
tional student organization to observe project work in action. 



You will be demonstrating knowledge of the stfc:?s and procedures involved 
in employing the project method by completing the Self-Check, p. 16. 
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You will be evaluating your competency by comparing your completed Self- 
Check with the Model Answer, p. 17. 
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. Activity _ 



Projects and the project method have been a mainstay of vocaticnal-technical 
education for a long time. For information defining the project method and 
explaining and illustrating the steps and procedures involved in this method, 
read the following information sheet. 



EMPLOYING THE PROJECT METHOD 

The project method is used to some extent in all 
occupational service areas. However, not all service 
areas use the term project method, nor do all ser- 
vice areas use the project method in the same way. 
Some examples of how the various service areas 
use this method follow. 

Marketing and Distributive Education calls this 
method the project plan, and they put this method 
to use extensively in their model store arrangement. 
By completing projects in the simulated store set- 
ting, students learn such concepts as marketing, 
retailing, salesmanship, merchandising, and man- 
agement. 

Business and Office Education often uses a 
model office arrangement. By completing projects 
in the simulated office setting, students learn office 
procedures and skills. 

Home Economics, too, uses the project method 
in school — and out of school via home projects or 
home experiences. A class of home economics 
students may plan and operate a day-care center 
during school hours for a six-week period in order 
to learn Ihe skills and attitudes necessary for child 
care. Or, an individual student may plan to redeco- 
rate his/her room at home as a home project. 

Agricui^urai Education includes the project 
method under the general heading of Supervised 
Occupational Experience Program. A class of 
students might jointly plan a class project in which 
they improve the school grounds or a laboratory proj- 
ect in which they service and maintain the school's 
power lawn equipment. Horticulture students could 
have a project in which they plant, grow, and sell 
Easter lilies. A class might cooperatively buy, feed, 
and market a number of livestock. 

An individual agriculture student may plan a home 
project involving production/improvement. An in- 
dividual production project (or productive enterprises 
project) entails the student having a degree of 
ownership in a business venture for experience and 
profit. It also requires the production of a crop or 
some type of livestock. An individual Improvement 
project entails family ownership with no direct in- 
come to the student. In addition, it involves the im- 
provement of farm efficiency, property appearance, 
comfort and convenience, or business methods. 




In Trade and industrial Education, the project 
method is in evidence on an in-school basis. These 
classes often offer their services to the community 
at certain times of the day or week for a minimal 
charge, usually just covering supplies or materials 
used. The print shop students may fiil the school 
district's orders for printing. The electronics and auto 
mechanics students may run repair shops. The cos- 
metology students might run a beauty shop. The 
dental hygiene students sometimes clean teeth. The 
carpentry students sometimes build a house and 
then sell it. And so on. 

The project method is also often used to teach 
basic skills involving hand and power tools. A real 
or contrived project, the completion of which requires 
the use of desired skills and tools, provides students 
with an opportunity to develop those skills under 
close supervision. 
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What all these efforts have in common is that 
students are applying what they are learning in the 
classroom, as well as learning additional skills, at- 
titudes, and knowledge. Theory and practice, knowl- 
edge and action, are integrated. The responsibility 
for teaming is placed on the students. Students who 
are not in an on-the-job situation have an opportunity 
to apply their learning and to learn to solve problems 
in modified or simulated situations. 

In the remainder of this information sheet, the 
focus will be on selecting, planning, executing, and 
evaluating individual projects. However, the same 
principles and techniques apply to the use of the 
more comprehensive project method. 

Selecting the Project 

Where do these projects come from? Who selects 
them? One option is for you, the vocational-technical 
instructor, to give students a prescribed list of proj- 
ects to be completed. This allows you to have the 
needed materials available in advance and ensures 
that students will be learning essential things (i.e., 
meeting program objectives). 

The second option is to allow students free selec- 
tion of projects. This does not allow you to pre-order 
supplies and does not ensure that objectives will be 
met. However, this second option encourages the 
students to take the responsibility for their learning 
and allows the students to select projects that meet 
their own needs and career goals. 

A third option combines the benefits of the first two 
options. This third option involves your providing 
students with a list of projects that all meet a specific 
objective. In a competency-based program, such a 
list could be part of the learning activities in the learn- 
ing package covering a specified competency. Each 
student is allowed to select one of the listed projects 
or an acceptable alternative. The student then is 
responsible for planning and completing the project 
with your guidance. 



The following criteria can help in deciding which 
projects are acceptable. An acceptable project is 
designed to do the following: 

• To meet a definite goal (program objective, oc- 
cupational competency, or personal educational 
objective based on an individual career goal or 
felt need) 

• To fit the student's level of motivation, maturi- 
ty, and capabilities 

• To be of meaning and value to the student as 
an individual 

• To stimulate experimentation and creativity 

• To integrate theory and practice 

• To be practical in terms of the availability and 
cost of equipment and material, the time re- 
quired, and the space required 

• To place the responsibility for learning on the 
student 

The following questions can aid a student in selec- 
ting an appropriate project: 

• Do I want to do this? 

• Will it develop ability that I need? 

• If it is a home project, will my family approve? 

• Is it difficult enough, but not too difficult? 

• Does it have something to plan or manage? 

• Is it something that is practical and useful? 

• Do I have time? 

• Will it help me learn something I need to learn?^ 

Your role in all this is essentially that of a resource 
and guide. You should set the overall objectives and 
aid students in selecting projects to meet the program 
objectives and their career objectives. In addition, 
you should provide students with related instruction 
and resource materials, guide student planning and 
implementation, and evaluate student progress. If 
the project is a home project for secondary students, 
you must be sure of parental consent and work for 
parental cooperation and involvement. 



2. Adapted from Maude Williamson and Mary Stewart Lyie, Homemaking 
Education in the High School (New York, NY: Appleton-Century-Crofts. 
1961). p. 191. 



Planning the Project 

Once a student has decided on an appropriate 
project, a plan for carrying out that project must be 
prepared. The plan should include the following ele- 
ments: 



• A description or sketch of the project itself 

• The objectives of the project, in terms of skills, 
information, concepts, and attitudes to be 
learned 

• The equipment, supplies, and facilities needed 
to complete the project, including cost esti- 
mates 

• The activities to be performed, in the order in 
which they will be performed 

• The record-keeping method to be used by the 
student, if a record is to be kept of how the proj- 
ect is progressing 

• The methods of evaluation to be used, by whom 
(student, teacher, parent), and at what points 
in time 

Let's take an example. Ms. Luke is teaching a unit 
on business ethics. In class, she and the students 
have covered the general concept of ethics and have 
discussed how the concept relates to the business 
community. This is designed to meet one of Ms. 
Luke's objectives: Students will be able to define 
business ethics. However, Ms. Luke wants students 
to be able to do more than merely recite a definition. 
She also wants her students to identify and 
recognize ethical behavior, to desire to be ethical, 
to recognize the importance of business ethics, and 
to strengthen their judgment skills. 

She therefore presents her students with a list of 
suggested projects and asks them each to select a 
project and prepare a plan for that project. Jim 
Critendon, who is interested in a career in depart- 
ment store management, submitted the plan shown 
in sample 1. 




After Ms. Luke has had an opportunity to review 
Jim's plan, she and Jim would then have a confer- 
ence to discuss his plan. Ms. Luke can suggest 
areas that are weak. For example, she might ask 
Jim, **ls a 20-hour observation period realistic? And 
how might the manager feel if you secretly observe 
him/her and then show up to tell him/her about the 
unethical behaviors going on at the store?" 

Ms. Luke will need to set a time to contact the 
store manager to obtain permission for Jim's obser- 
vation. She and Jim need to decide at what points 
during the project she will meet with him to ensure 
continual evaluation. Finally, she can suggest 
resources that might help him meet his objectives. 

Executing and Evaluating the Project 

If the project plan is carefully completed with in- 
put from both student and teacher, then the student 
should have little trouble executing the plan. Should 
trouble arise, it can be dealt with via the continual 
evaluation that was planned. In other words, if the 
student has planned how progress will be recorded 
and evaluated, and if the student is meeting with you 
at key points, then any problem that does come up 
can be recognized and dealt with before it assumes 
major prooortions. 

Selection of the final, overall evaluation device 
should be based on the type of project the student 
is doing. If the student's objective is to build a high- 
quality product, there should be evaluation criteria 
that define what 'Equality" means. Or perijaps the 
evaluation could be based on whether the finished 
product will sell. 

If the project involves gathering information or 
problem solving, a written or oral report could serve 
as a means of evaluation. Another option for evalu- 
ating the latter type of project is to have the student 
attempt to apply what was learned to a new situation. 

There are numerous options, but the key to 
remember is that if the plan was properly prepared, 
then that plan should indicate what is to be learned 
and how. Thus, that same plan can serve as a basis 
for establishing the criteria to determine if the planned 
learning occurred. 

Samples 2-6 show examples of the variety of proj- 
ects appropriate to the various service areas: agri- 
culture (sample 2), health occupations (sample 3), 
home economics (sample 4), trade and industry 
(sample 5), and marketing and distribution (sample 
6). Sample 7 is an example of a teacher-structured 
project plan for a marketing and distributive educa- 
tion model store project. 
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SAMPLE 1 

JIM'S PLAN 



What I need to learn 

To be able to identify and recognize ethical behavior 
To see the importance of practicing business ethics 

What I plan to do 

To find out what codes of ethics exist for business and to observe the personnel at Cox Depart- 
ment Store to find examples of ethical and unethical behavior 

This will include doing these things: 



by February 27 

by March 2 
by March 10 



by March 15 



Going to the library and seeing if there are any codes of ethics for 
business? organizations 

Going to the Better Business Bureau and becoming familiar with its operation 
Observing business at Cox Department Store for a total of 20 hours 
Keeping records of ethical and unethical behaviors observed 
Observing two specific areas: (1) how complaints are handled and 
(2) how sales are promoted by displays and by clerks 
Meeting the manager of Cox Department Store to discuss what I found 



3. Plans for evaluation 

I will keep a record of what I am learning and observing and check it against what I have said I 
need to learn. 

I will submit a written report summarizing my findings. 
I will explain what I learned in an oral report to the class. 
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SAMPLE 2 

AGRICULTURE PROJECTS 



Production Projects 

2 sows and litter 
2 dairy cows 

10 steers to be fattened for market 
5 ewes and lambs 
100 hens for egg production 
200 chicks for broiler production 
10 acres of corn 
10 acres of wheat 
1 acre of tobacco 
5 acres of cotton 
100 potted plants (ornamentals) 

Improvement Projects 

• Swine herd improvement 

• Poultry flock improvement 

• Dairy herd improvement 

• Home grounds improvement 

• Home improvement 

• Home garden improvement 
Establishment of a home-farm shop 
Establishment of a field of legumes 
Pasture improvement 
Soil conservation 
Keeping of farm accounts 
Farm-family living or live-at-home projects 
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SAMPLE 3 

HEALTH OCCUPATIONS PROJECTS 



• Performing glaucoma tests for the public 

• Taking blood pressure for the public 

• Visiting home*bound elderly citizens 

• Assisting in a free clinic 

• Organizing blood donor drives 

• Conducting a louse-inspection program for new immigrant children 



SAMPLE 4 



HOME ECONOMICS PROJECTS 



Individual or Group Class Projects 

• Canning surplus food for school lunches 

• Caring for school garden 

• Developing roadside park 

• Redecorating principars office 

• Holding handicraft exhibit 

• Caring for children on community 
playground 

• Having bake sales 

• Making garments for Red Cross 

• Sewing for the elderly 




Individual or Family Home Experiences 

• Refinishing and redecorating an attic room 
to make a bedroom 

• Taking care of a child for a whole day 

• Planning and experimenting with Clearing 
up after meals to reduce timo and save 
energy 

• Having and budgeting allowance for 
personal needs 

• Preparing family meals for a week or more 

• Completing an entire wardrobe by making 
some new garments and remodeling older 
ones 

• Preserving food 

• Assuming responsibility for care of the home 

• Refinishing furniture 

• Improving family diet 

• Adding variety to family diet 

• Managing food budget for a week 

• Improving personal grooming or manners 

• Reducing energy consumption in the home 



SOURCE: Adapted ^rom Williamson and Lyie. Homemaking Education m the High School, pp. 183-193. 
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SAMPLE 5 

TRADE AND INDUSTRY PROJECTS 



Woodworking Projects 

• Designing and developing a stereo cabinet 

• Designing and developing a cutting board 

• Designing and developing an ironing sleeve 

• Designing and developing a silverware dis- 
play rack 

Metal Projects 

• Designing and developing a tool 

• Designing and developing a weather vane 

Plastic Projects 

• Designing and developing an ice scraper for 
car windows 



Multifaceted Projects 

• Utilizing entire range of shop materials (e.g., 
plastic, metal, wood) to make a product 

Mass Production Projects 

• Designing and mass producing a product for 
sale 

Community Service Projects 

• Making toys for the children's hospital 
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SAMPLE 6 

MARKETING AND DISTRIBUTION PROJECTS 




Model Store Projects 

• Displays 

• Advertising layout 

• Cash register techniques 

• Commodity marketing studies 

• Inventory control 

• Shopping traffic 

• Advertisement development 

• Point-of-purchase signs and tags 

• Accounting records 

• Change-making 

Meet the Professionals Project 

• Via interviews, determine the two outstand- 
ing supermarket employees in the communi- 
ty and what qualities they possess. 

Population Study Projects 

• Study the young marrieds market to see how 
population factors and economic trends af- 
fect marketing. 

• Study the over-65 market using magazine 
ads. Present oral report showing how ads ap- 
peal to different markets. 

Advertising Project 

• Collect advertising slogans and classify them 
by the motives to which they appeal. 



Teen Customer Project 

• Via a questionnaire, determine the buying 
habits of teens relative to fashion merchan- 
dise. 

Descriptive Words Project 

• Via printed advertisements, compile a scrap- 
book of the ways in which descriptive words 
are used to sell products. 



SOURCE: Adapted from E ,warc T Ferguson, Jr.. comp.. "Some Basic Information on the Project Method in Distributive Education" (Columbus. 
OH: The Center for Vocational Education The Ohio Stale University, n.d.), 
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SAMPLE 7 

PROJECT PLAN 



Cash Register Techniques 

DISCUSSION: 

preparing the cash ,eais,n,.:^ ;^ T^J:Z^1??l't yP'rat'nS the checkout station begins with 
cash register at the end of the day ^" the closing-out of the 

PURPOSE: 

oalS reSrlnd recK^stSiin''"'''"'"' ""^ "^^"^ '<>' "P-'nO and operating a 
OBJECTIVES: 

yora£;ro°p»rc;^^^^^^^^^ ^ A,so. ,ou wi„ demonstrate 

DIRECTIONS: 

2. PJ'epare the checkout station for the dav's buqinflQQ rrhie u ^. 

mere .e p.n., o, bags and .aK,^ s'ureTe SstS?;^"^?,^ ^ SyTbSlSI 

3. Record al, transactions on the cash register as they occur and issue change as may be necessar, 

4. At the end ot business, ciose out the cash register and the checkout station 



Achievement Level 
1 2 3 4 5 6 




14 



/ Optional 
' Activity _ 



In order to locate references (e.g., books, magazine articles, pamphlets, 
videotapes) that you can read to learn how the project method is used in 
your specific occupational specialty, you may wish to refer to the following 
sources: library, resource center, resource person, peers, inservice teacher. 



/ Optional 
■ Activity 



You may wish to arrange to meet with your resource person and/or peers 
who are also taking this module. In this meeting, you could (1) discuss the 
project method from personal experiences, (2) discuss the reading you have 
done in the area, (3) generate a list of projects typically used in your occupa- 
tional specialty, or (4) brainstorm for new project ideas. 



/Optional 
Activity _ 



You may wish to arrange through your resource person to visit a vocational- 
technical classroom or a vocational student organization in which the proj- 
ect method is being used. During this visit, you could observe the method 
and/or actual project work being put into action. You could see what project 
plans the students have developed and used, how each project was or is 
to be evaluated, how much time is involved in each project, ?Tid so on. You 
could also discuss what motivational devices are used to involve students 
in project work and to keep them involved. 
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The following item checks your comprehension of the material in the infor- 
mation sheet, Employing the Project Method, pp. 6-14. The item requires 
a short essay-type response. Please explain fully, but briefly, and make sure 
you respond to all parts of the item. 



SELF-CHECK 

Assume that you are about to use the project method to teach a particular unit. Describe how you would 
explain to your students (1) the purpose of completing projects and (2) the steps and procedures they will 
be following. You need not have a particular unit in mind; this should be a general explanation designed 
to motivate and orient students to the project method. 
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Compare your written response to the self-check item with the model answer 
given below. Your response need not exactly duplicate the model response; 
however, you should have covered the same major points. 



MODEL ANSWER 

In explaining the project method, you should have 
covered the following areas: student motivation, 
teacher responsibility, and student responsibility. 

You should have provided motivation by explain- 
ing the advantages of the project method. You 
should have explained that projects allow students 
(1) to be actively involved in their education, (2) to 
be creative, (3) to experiment, (4) to work in their own 
areas of interest, (5) to pursue activities related to 
their own career goals, (6) to apply what they are 
learning, and (7) to self-Gvaluate. 

You should have explained your responsibility. 
You should have mentioned that you.will assist the 
students in selecting and planning their projects and 
that you will be available to guide and evaluate their 
efforts throughout the project. 



You should have explained their responsibility. 
You should have made them aware that the major 
responsibility for the projects rests on their shoul- 
ders. They are responsible for selecting appropriate 
projects. To clarify what is meant by ''appropriate," 
you could list for them the eight questions suggested 
by Williamson & Lyie (see p. 7 in this module). 

They are also responsible for planning their proj- 
ects. To illustrate what should be contained in a plan, 
you could list the six elements described on p. 8 of 
this module. Finally, they are responsible ifor (1) 
discussing their plans w'th you, (2) executing their 
projects according to those plans, (3) evaluating their 
own projects, and (4) meeting with you to co-evaluate 
their projects. 



Level of Porformance: Your written response to the self-check item should have covered the same major 
points as the model answer. If you missed some points or have questions about any additional points you 
made, review the material in the information sheet. Employing the Project Method, pp. 6-14, or check with 
your resource person if necessary. 




NOTES 




18 



20 



Learning Experience II 

OVERVIEW 



Given a series of case study episodes, demonstrate how you would employ 
the p/oject method. 



You will be generating a list of ten possible projects that could be completed 
as part of a given unit, using the form provided on p. 21 . 



You will be evaluating your competency in generating a list of projects, us- 
ing the Project Checklist, p. 23. 



You will be critiquing a Project Plan submitted by a hypothetical student, p. 25. 



You will be evaluating your competency in critiquing the project plan by com- 
paring your completed critique w'th the Model Critique, p. 27. 



You will be outlining the advice and guidance you would provide to the 
hypothetical student based on what has occurred in his project by the time 
of his final checkpoint, using the space provided on p. 29. 



You will be evaluating your competency in advising the student by compar- 
ing your written outline with the Model Advice, p. 31. 
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You will be constructing a checklist to evaluate the hypothetical student's 
completed project, using the form provided on p. 33. 



You will be evaluating your competency in constructing a project checklist 
by comparing your completed checklist with the Model Checklist, p. 35. 



20 




Assume that you are teaching a unit on citizenship in the community. The 
objective is to have each student take an active part in community concerns 
and be of service to the community. As part of this unit, you have recently 
had several speakers from the community talk to your class about the op- 
portunities for service in the community. This was followed by a panel discus- 
sion by class members on the topic of community service. 

The students are now enthusiastic and want to stop talking and start acting. 
You suggest that each student plan and execute a community service proj- 
ect. To get them started, you pass out a list of suggested projects. They can 
select from your list or select an alternative, but at least the list will serve 
to get the pumps primed. 

In the space below, generate in writing a list of ten possible projects. Use 
a community with which you are familiar, your own service area, and your 
own level of students as a frame of reference. 



COMMUNITY SERVICE PROJECTS 

1. : 

2. 

3. 

4. 



5. 
6. 



7. 
8. 
9. 
10. 



After you have developed your list of projects, use the Project Checklist, p. 23, 
to evaluate your work. 



Activity 
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PROJECT CHECKLIST 



Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that 

each of the following performance components was not accomplished, par- 

tially accomplished, or fully accomplished. If, because of special cir- Date 
cumstances, a performance component was not applicable, or impossible 



to execute, place an X in the N/A box. Resource Person 



LEVEL OF PERFORMANCE 













Each project: 

1 . is related to my occupational service area 


□ 


□ 


□ 


□ 


2. does, in fact, provide some needed service to the community (meets 
the unit objective) 


□ 


□ 


□ 


□ 


3. is realistic in terms of cost involved 


□ 


□ 


□ 


a 


4. is realistic in terms of time involved (remember, this is part of a single 
unit) 


□ 


□ 


□ 


& 


5. is realistic in terms of the general abilities of vocational-technical 
students at my program level 


□ 


□ 


□ 




6. is potentially interesting. 


□ 


□ 


□ 


□ 


7. is potentially challenging 


□ 


□ 


□ 





Level of Performance: All items must receive FULL or N/A responses. If any item receives a NO or PAR- 
TIAL response, revise your list of projects accordingly or check with your resource person if necessary. 
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Dave Smith, one of the students in your class, is planning to become a land- 

/ scape/. He chooses a project that will serve the community and use his land- 

I Activity scaping skills and interests. He submits the following plan. Review this plan, 

I ^^"^'^y H checking for strengths and weaknesses. Normally, you would meet with Dave 

V 3 M to discuss his plan, but since he's only hypothetical, describe In writing the 

^^^^^W suggestions you would make and/or questions you would raise about Dave's 

^^^^^ plan. 



PROJECT PLAN 

1. What I need to learn 

To be a contributing member of the community 

2. What I plan to do 

There is an elementary school in the east end of town that has really run-do,vn grounds. I plan to 
meet with the principal there to explain how I will organize a group of students from the school to 
improve the grounds. We will work Saturdays. We will plant shrubs, trees, and grass. We will paint 
the playground equipment. It should look really nice once it's cleaned up. This way, not only am 
I involved, but Tm helping others to be involved, too. 

This will incB^ide doing these things: 

by May 3 • Meeting with the principal to outline my plans 

by May 8 • Organizing the group of students and telling them what I need them to do 

• Getting ahold of the shrubs, trees, and grass seed 
by June 5 • Completing the landscaping of the grounds 

3. Plans for evaluation 

I will keep a record of what occurs at each organizational meeting and each work session. 
My work can be evaluated by the quality of the finished product and the elementary pupils' reaction 
to it. 
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Compare your written critique of Dave's project plan with the model critique 
yjven below. Your response need not exactly duplicate the model response; 
however, you should have covered the same major points. 



MODEL CRITIQUE 

Dave's plan has basic merit, but there are a few 
serious weaknesses in it. First, his objective needs 
to be stated in more specific, behavioral terms. As 
presently stated, it would be difficult to measure the 
achievement of the objective. What does a "con- 
tributing" member look like? Another weakness in- 
volves the way in which he is imposing his plan on 
the persons at the elementary school. A third 
weakness concerns the source of all those shrubs 
and trees and all that grass seed and painl. 

Dave needs to be made to think through the con- 
cept of service. Does it mean doing good to others 
on your own terms whether they want it or not? Dave 
will need to pla/ a more nondirective role. He can 
meet with ihe principal and offer to share whatever 
skills he has, but he should not tell the principal what 
he's going to do. The way it is planned now, he could 
seriously alienate the principal and the pupils by 
walking into their school and telling them that they 
have run-down grounds. 

To allow the principal and the group to have an 
input into what happens, Dave should not have com- 
pleted a detailed final plan. Instead he should have 
planned sufficiently to be able to describe the op- 
tions. His present plan does not seem to have 
enough information to answer the questions the prin- 
cipal will most likely ask. 



For instance, where are the shrubs, trees, grass 
seed, and paint coming from? Is a nursery donating 
them? Is Dave going to ask parents or pupils to 
donate money to buy them? If new seed is put in by 
June 5, who is going to care for it during the sum- 
mer to make sure it flourishes? How is Dave going 
to notify students? When and where is Dave going 
to meet with them to organize? Will there be ade- 
quate supervision? Will four Saturdays be enough? 
What happens if it's not enough time? 

Finally, Dave needs to clarify the second item in 
the evaluation section further. If the objective is to 
be a contributing member of the community, then 
he needs to be able to measure v^hether he, in fact, 
contributed in the sense of adding something 
positive to the community. How is he going f j get 
at pupils' reactions, principal's reactions, parents' 
reactions? What device will he use? How can he be 
sure that they are saying what they really think? 
Perhaps allowing them to be more involved in the 
planning phase could alleviate some of these evalua- 
tion problems. 

Overall, Dave has a good idea, but he needs to 
do more planning before he's ready to begin the 
project. 



Lev3l of Performance: Your written critique of Dave's project plan should have covered the same major 
points as the model critique. If you missed some points or have questions about any additional points you 
made, review the material in the information sheet. Employing the Project Method, pp. 6-14, or check with 
your resource person if necessary. 
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NOTES 



Dave firmed up his plan and modified it to be more specific in terms of its 
objectives and more realistic in terms of supplies needed and time involved. 
You met with him again to plan checkpoints and to suggest some magazines 
you know of that show different low-cost landscaping schemes for school 
facilities. 

At the first checkpoint, you visit the school to attend one of the organiza- 
tional meetings. Afterwards, you chat briefly with Dave and tho principal. You 
realize that the principal is running the show and that Dave is being allowed 
to do very little in the way of decision making. His enthusiasm seems to be 
disappearing rapidly. Outline in writing how you would handle this. Who's 
at fault? What steps can you take? 
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Compare your written outline for guiding Dave past this checkpoint with the 
model advice given below. Your response need not exactly duplicate the 
model response; however, you should have covered the same major points. 



MODEL ADVICE 

It's not really a question of fault. It's Dave's proj- 
ect, and he can't be blamed for wanting to be in 
charge. It's the principal's school, and he can't be 
blamed for wanting to b3 actively involved in any- 
thing affecting that school. 

However, this situation goes back to Dave's 
original plan and the problems there. The ono thing 
that Dave really needs to !earn is that "providing =^er- 
vice" is not equivalent to ''cioing something for 



others." It means offering what you have and can 
do and being willing to help 'm any capncity. 

Dave can be proud that his idea motivated the 
principal to act. If Dave truly wants to provide ser- 
vice, he should be concerned about whether the 
project gets completed, not about who takes the ma- 
jor responsibility. This needs to be discussed with 
him at this point. 



Level of Performance: Your written outline for guiding Dave past this checkpoint should have covered 
the same major points as the model advice. If you missed some points or have questions about any addi- 
tional points you made, review the case study material, pp. 21-29. or check with your resource person 
if necessary. 
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It's June 5. How are you going to decide whether Dave's project has been 
Activity J successful or not? Make a checklist of the items you would use to measure 
how well Dave met his objective. A blank form for you to use is provided 
bolow. 



PROJECT EVALUATION CHECKLIST 



LEVEL Oe PERFORMANCE 

ft* 

□ □ □ □ 

□ □ □ □ 

□ n □ □ 

□ □ □ □ 

□ □ □ □ 

□ □ □ □ 

□ □ □ □ 

□ □ □ □ 

□ □ □ □ 
n □ □ □ 

□ □ □ □ 

□ □ □ □ 

□ □ □ □ 

□ □ □ □ 

□ □ □ □ 

□ □ □ □ 

□ □ □ □ 

□ □ □ □ 

□ □ □ □ 

□ n □ □ 

□ □ □ □ 
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□ 


□ 


□ 


□ 


□ 


□ 


n 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 



Compare your written checklist with the model checklist given below. The 
items on your checklist need not exactly duplicate the model items; however, 
you should have covered the same major points. 



MODEL CHECKLIST 



LEVEL OF PERFORMANCE 















1. 


Dave's checkpoints and deadlines were met on schedule 


□ 


□ 


□ 


□ 


2, 


Dave's records are thorough and neat 


□ 


□ 


□ 


□ 


3. 


Feedback from the principal and pupils indicates that Dave's records 
are accurate 


□ 


□ 


□ 


□ 


4. 


Feedback frOTi the principal and pupils indicates that they feel Dave 
made a valuable contribution to their school 


□ 


□ 


□ 


□ 


5. 


Feedback from the principal and pupils indicates that Dave worked 
Vv'ell with others involved 


□ 


□ 


□ 


□ 


6. 


The school grounds are improved from what they were 


□ 


□ 


□ 


□ 


7. 


The principal, pupils, and parents are pleased with the grounds . 


□ 


□ 


□ 


□ 


8. 


Dave's attitude improved as a result of this experience 


□ 


□ 


□ 


□ 


9. 


Dave's self-evaluation was honest and accurate 


□ 


□ 


□ 


□ 


10. 


Dave met his project objective 


□ 


□ 


□ 


□ 



Level of Performance: The items on your written checklist should have covered the same major points 
as the .model items. If you missed some points or have questions about any additional points you made, 
review the m^^ohal in the information sheet. Eniploying the Project Method, pp. 6-14, and the material 
in the case study, pp. 21-31, or check with your resource person if necessary. 
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Learning Experience III 

FINAL EXPERIENCE 




In an actual teaching situation,* employ the project method. 



As you plan your units of instruction, decide when employing the project 
method could be used effectively to aid in meeting the unit objectives. Based 
on that decision, employ the project method. This will include— 

• selecting, modifying, or developing a unit plan that includes this tech- 
nique 

• assisting students in selecting projects and completing project plans 

• guiding students in executing their projects 

Activity _ • evaluating the projects in cooperation with the students 

^ M NOTE: Due to the nature of this experience, you will need to have access. 
^^^r ^0 actual teaching situation over an extended period of time (e.g., four 
to six weeks). 

As you complete each of the above activities, document your actions (in 
writing, on tape, through a log) for assessment purposes. 

Your resource person may want you to submit your written unit plan to him/her 
for evaluation before you present your unit. It may be helpful for him/her to 
use the TPAF from Module B-3, Develop a Unit of Instruction, to guide his/her 
evaluation. 




Arrange in advance to have your resource person review your documenta- 
tion and observe your use of the project method during at least one key point. 

Your total competency will be assessed by your resource person, using the 
Teacher Performance Assessment Form, pp. 39-40. 

Based upon the criteria specified in this assessment instrument, your 
resource person will determine whether you are competent in employing the 
project method. 



* For a definition of "actual teaching situation," see the inside back cover. 
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TEACHER PERFORMANCE ASSESSMENT FORM 

Employ the Project Method (C-9) 



Jame 

Directions: Indicate the level of the teacher's accomplishment by placing 

an X in the appropriate box under the LEVEL OF PERFORMANCE heading. Date 
If, because of special circumstances, a performance component was not ap- 
plicable, or impossible to execute, place an X in the N/A box. pii^ 



LEVEL OF PERFORMANCE 



The teacher assisted the student in seiecting a project that: 

1 . met unit objectives 


n 

1 1 


n 

1 1 


n 

1 1 


n 


□ 


/ 
□ 


2. met the student's career objectives .... 


□ 


□ 


□ 


□ 


□ 


□ 


3. was within the student's capabilities 


□ 


□ 


□ 


□ 


□ 


□ 


H. coulu inieresi, motivate, and challenge the stLoent . . . 


n 
1 1 


n 
1 1 


n 
1 1 


r~l 
1 1 




□ 


5. was realistic in terms of rn^t anri aMstWaWiWuj nf matoriaie 
equipment, and facilities 


□ 


□ 


□ 


□ 


□ 


□ 


The teacher assisted the student in planning by: 

V/. uvci 11 piaii driu ouy^cDiiny wnere ii migni ue woaK 


n 


n 

1 1 


n 

1 1 


n 
1 1 


□ 


□ 


7. makinO ^UrP thst thp nlnn inolnHpH 9 moaeiiroKDo /^V^'A/^fi(/A 
f » iimiMiiv^ ouiw iiidi INC piaii iiiLfluucu a rricaSUraUic ODjcCllVe 


n 

1 1 


n 

1 1 


n 

1 1 


n 
1 J 




o, maKiny sure inai me pian inciuueu a careful analysis of 
the steps to be completed 


□ 


□ 


□ 


□ 


□ 


□ 


9. making sure the plan included a list of needed supplies 
and equipment and the estimated costs 


□ 


□ 


□ 


□ 


□ 


□ 


10. making sure the plan included devices for record keeping, 
evaluation, and progress checkpoints 


□ 


□ 


□ 


□ 


□ 


□ 


11 » suggesting resources and instructional materials 


□ 


□ 


□ 


□ 


□ 


□ 


The teacher guided the student in executing the project 
by: 

12. checking student progress periodically 














□ 


□ 


□ 


□ 


□ 


□ 


13. suggesting changes when neces^^ary 


□ 


□ 


□ 


□ 


□ 


□ 


14. offering encouragement and positive reinforcement . . . 


□ 


□ 


□ 


□ 


□ 


□ 
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The teacher guided the evaluation of the project by: 

15. evaluating student progress during the project 

16. making sure the student was keeping records of his/her 
progress during the project, if necessary 

17. evaluating the project at its termination in terms of whether 
the objectives were met 

18. reviewing the student's evaluation of the project 

19. evaluating the project cooperatively with the student . . 















□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


1 — 1 

U 


1 1 

u 


1 — 1 

□ 


1 — 1 

□ 


1 — 1 

□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 



Level of Performance: All Items must receive N/A, GOOD, or EXCELLENT responses. If any Item receives 
a NONE, POOR, or FAIR response, the teacher and the resource person should meet to determine what 
additional activities the teacher needs to complete In order to reach competency In the weak area(s). 
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UPD 6325/6-86 



ABOUT USING THE NATIONAL CENTER'S 
PBTE MODULES 



Organization 

Each module is designed to help you gain competency in a 
particular skill area considered important to teaching suc- 
cess. A module is made up of a series of learning experi- 
ences, some providing background information, some pro- 
viding practice experiences, and others combining these 
two functions. Completing these experiences should en- 
able you to achieve the terminal objective in the final 
learning experience. The final experience in each module 
always requires you to demonstrate the skill in an actual 
teaching situation when you are an intern, a student teach- 
er, an inservice teacher, or occupational trainer. 

Procedures 

Modules are designed to allow you to individualize your 
teacher education program. You need to take only those 
modules covering skills that you do not already possess. 
Similarly, you need not complete any learning experience 
within a module if you already have the skill needed to 
complete it. Therefore, before taking any module, you 
should carefully review (1) the introd^iction. (2) the objec- 
tives listed on p. 4, (3) the overviews preceding each learn- 
ing experience, and (4) the final experience. After compar- 
ing your present needs and competencies with the informa- 
tion you have read in these sections, you should be ready to 
make one of the following decisions: 

• That you do not have the competencies indicated and 
should complete the entire module 

• That you are competent in one or more of the enabling 
objectives leading to the final learning experience and, 
thus, can omit those learning experiences 

• That you are already competent in this area and are 
ready to complete the final learning experience in 
order to "test out" 

• That the module is inappropriate to your needs at this 
time 

When you are ready to complete the final learning experi- 
ence and have access to an actual teaching situation, 
make the necessary arrangements with your resource per- 
son. If you do not complete the final experience success- 
fully, meet with your resource person and an^ange to (1) 
repeat the experience or (2) complete (or review) previous 
sections of the module or other related activities suggested 
by your resource person before attempting to repeat the 
final experience. 

Options for recycling are also available in each of the 
learning experiences preceding the final experience. Any 
time you do not meet the minimum level of performance 
required to meet an objective, you and your resource per- 
son may meet to select activities to help you reach compe- 
tency. This could involve (1 ) completing parts of the module 
previously skipped, (2) repeating activities, (3) reading sup- 
plementary resources or completing additional activities 
suggested by the resource person, (4) designing your own 
learning experience, or (5) completing some other activity 
suggested by you or your resource person. 



Terminology 

Actual Teaching Situation: A situation in which you are 
actually working with and responsible for teaching sec- 
ondary or postsecondary vocational students or other oc- 
cupational trainees. An intern, a student teacher, an in- 
service teacher, or other occupational trainer would be 
functioning in an actual teaching situation. If you do not 
have access to an actual teaching situation when you are 
taking the module, you can complete the module up to the 
final learning experience. You would then complete the 
final learning experience later (i.e., when you have access 
to an actual teaching situation). 
Alternate Activity or Feedback: An item that may substi- 
tute for required items that, due to special circumstances, 
you are unable to complete. 

Occupational Specialty: A specific area of preparation 
within a vocational service area (e.g., the service area 
Trade and Industrial Education includes occupational spe- 
cialties such as automobile mechanics, welding, and elec- 
tricity. 

Optional Activity or Feedback: An item that is not re- 
quired but that is designed to supplement and enrich the 
required items in a learning experience. 
Resource Person: The person In charge of your educa- 
tional program (e.g., the professor, instructor, administrator, 
instructional supervisor, cooperating/supervising/class- 
room teacher, or training supervisor who is guiding you in 
completing this module). 

Student: The person who is receiving occupational in- 
struction in a secondary, postsecondary. or other training 
program. 

Vocational Service Area: A major vocational field: agri- 
cultural education, business and office education, market- 
ing and distributive education, health occupations educa- 
tion, home economics education, industrial arts education, 
technical education, or trade and industrial education. 
You or the Teacher/Instructor: The person who is com- 
pleting the module. 

Levels of Performance for Final Assessment 

N/A: The criterion was not met because it was not appli- 
cable to the situation. 

None: No attempt was made to meet the criterion, al- 
though it was relevant. 

Poor: The teacher is unable to perform this skill or has only 
very limited ability to perform it. 

Fair: The teacher is unable to perform this skill in an ac- 
ceptable manner but has some ability to perform it. 
Good: The teacher is able to perform this skill in an effec- 
tive manner. 

Excellent: The teacher is able to perform this skill in a very 
effective manner. 
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Titles of the National Center's Performance-Based Teacher Education Modules 



A-1 

A-2 

A-3 

A-4 

A-5 

A-6 

A-7 

A-8 

A-9 

A-10 

A-11 



B-1 
B-3 

B-6 



Category A: Program Planning, Development, and Evaluation 

Prepare for a Community Survey 
Conduct a Community Survey 
Report the Rndinge of a Community* Survey 
Organize an Occupational Advisory Committee 
Maintain an Oocupatkxiol Advisory Committee 
Develop Program Goals and ObH)ctives 
Conduct an Occupational Analysis 
Develop a Course of Study 
Develop Long-Range program Plans 
Conduct a Student Follow-Up Study 
Evaluate Your Vocational Program 

Category B: Inatnictlona! Planning 

Detemlne Needs and Interests of Students 
Develop student Performance Objectives 
Develop >Unitof Instmction 
Develop a Lesson Plan 
Select Stu<^t Instructional Materials 
Prepare Taacher-Made Instructional Materials 

Category C: Inatructional Execution 

C-1 OirectFieW Trips 

C-2 Conduct Group Discussions, Panel Discussions, and Symposiums 
C-3 Employ Brainstorming, Buzz Group, and Question Box Techniques 
C-4 Direct Students in InstnjctingCCier students 
C-5 Employ Simulation Techniques 
Guide Student study 
Direct Student lbI. oratory Experience 
Direct Students in Applying Problem-Solving Techniques 
Employ the Project Mettxxj 
Introduce a Lesson 
Summarize a lesson 
Employ Oral Questioning Techniques 
Employ Reinforcement Techniques 
Provide Instruction for Slower and More Capable Learners 
Present an Illustrated Talk 
Demonstrate a Manipulative Skill 
Demonstrate a Concept or Principle 
Individualize Instructkxi 
Empkiy the Team Teaching Approach 
Use Subject Matter Experts to Present Infonnatkxi 
Prepare Bulletin Boanfe and Exhibits 

Present Infomiatkxi with Models. Real Ot)jects, and Rannei Boards 
Present Infonnatkxi with Overtiead und Opaque Materials 
Present Infomnatkxi with Rlmstrips ai J Slides 
Preswt Infc -matkyi with Rims 
Present Infc vmation with Audk) Rec:;.dlng8 
Present Infonmatkxi with Televised and VWeotaped Materials 
Employ Programmed Instnictkjn 
Present Information with the Chalkboard and Rip Chart 
Provide for Students' Learning Styles 

Category D: L^ttoiiraonal Evaluation 

D-1 Establish S!ug- nt Performance Criteria 

0-2 Assess Student Performance: Knowledge 

D-3 Assess Student Perlbrmance: Attitudes 

D-4 Assess Student Perfomiance: skills 

0-5 Determine Student Grades 

D-6 Evaluata Your ln8tructk)nal Effectiveness 

Category E: fnfttructlonal Management 

E-1 Project lnstructk)nal Resource Needs 

E-2 Manage Your Budgeting and Reporting Re;.ponsibilities 

E-3 Arrsnge for Improvement of Your Vocattonal Facilities 

E-4 Maintain a Rling System 

E-S ProvWe for Student Safety 

E-6 Provkle for the RrstAkir4eeds of Students 

E-7 Assist Students in Devekiping Self -Discipline 

E-8 Organize the Vocational Laboratory 

E-9 Manage the Vocatk)nal Laboratory 

E-10 Combat Problems of Student Chemteal Use 

Category F: Guidance 

F-1 Gather Student Data Using Rxmal Data*Collectk>n Technkiues 

F-2 Gather Student Data Through Personal Contacts 

F-3 Use Conferences to Help Meat Student Heeds 

F-4 ProvkJe Informatton on Educatkxial and Career Opportunities 

F-S Assist Students in Applying for Employment or Further Education 



C-6 

C-7 

C-8 

C-9 

C-10 

C-11 

C-12 

C-13 

C-14 

C-15 

C-16 

C-17 

C-18 

C-19 

C-20 

C-21 

C-22 

C-23 

C>24 

C>25 

C-26 

C-27 

C-28 

C-29 

C-30 



Category G: School-Community Relations 

G- 1 Devetop a School-Oommunity Relatkxis Plan for Your Vocattonal Program 

G-2 Give Presentatkxis to Pronrote Your Vocatkxial Program 

G-3 Devetop Brochures to Promote Your Vbcattonal Program 

G-4 Prepare Displays to Promote Your Vocattonal Program 

G-S Prepare News Releases and Articles Concerning Your Vocational Program 

G-6 Arrange for Televis on and Radto Presentattons Conceming Your Vocational 

Program 
G-7 Conduct an Open House 
G-8 Wori< with Members of the Community 
G-9 Wori( with State and Local Educators 
G-10 Obtain Feedback about Your Vbcattonal Program 

Category H: Vocational Student Organization 

H-1 Devetop a Personal Phitosophy Conceming Vocattonal Student 

Organ izattons 
H-2 Establish a Vocattonal Student Organizatton 
H-3 Prepare Vocattonal Student Organizatton Members for Leaciershlp Roles 
H- 4 Assist Vocational Student Organizatton Members in Devetoping and 

Rnancipg a Yuarty Program of Activities 
H-5 Supenrtse Act^.♦^jes of the Vocattonal Student Organizatton 
H-6 Gukle Parttoipation in Vb^tiG .al Student Organizatton Contests 

Category I: Professional Rolo and Deveiopment 



1-1 

1-2 
1-3 



1-6 
1-7 
1-8 



Keep Up to Date Prof esstonalty 

Sen/e Your Teaching Professton 

Devetop an Active Personal Phitosophy of \ iucation 

Sen/e the School and Community 

Obtain a Suitable Teaching positton 

Provtoe Laboratory Experiences for Prospective Teachers 

Plan the Student Teaching Experience 

Supenrise Student Teachers 



Category J: Coordination of Cooperative Education 

J- 1 Establish Guklelines for Your Cooperative Vocattonal Program 

J-2 Manage the Attendance, Transfers, and Terminations of Co-Op Students 

J-3 Enroll Students in Your Co-Op Program 

J-4 Secure Training stations for Your Co-Op Program 

J-5 Place Co-op Students on the Job 

J-6 Devetop the Training Ability of On*the-Job Instructors 

J-7 Coordinate On-the-Job Instructton 

J-8 Evaluate Co-Op Students' On-the-Job Perfonnance 

J-9 Prepare for Students' Related Instructton 

J- 1 0 Supen/ise an Emptoyer-Emptoyee Appreciation Event 

Category K: Implementing Competency-Based Education (CBE) 

K- J Prepare Yourself for CBE 

K-2 Organize the Content for a CBE Program 

K-3 Organize Your Class and Lab to Install CBE 

K-^ Provkle Instructtonal Materials forCB^ 

K-5 Manage the Dally Routines of Your CBE Program 

K-6 Gukle Your Students Through the CBE Program 

Category L: Serving Students with Special/Exceptional Needs 

L- 1 Prepare Yourself to Serve Excepttonal students 

L-2 Identify and Diagnose Excepttonal Students 

L-3 Plan Instnjctton for Excepttonal Students 

L-4 Provtoe Appropriate Instnjcttonal Materials for Excepttonal Students 

L-5 Modify the Learning Environment for Excepttonal Students 

L-6 Promote Peer Acceptance of Excepttonal Students 

L-7 Use Instructtonal Technkiues to Meet the f^eeds of Exceptional Students 

L-8 Improve Your Communicatton Skills 

L-9 Assess the Progress of Excepttonal Students 

L-1 0 Counsel Excepttonal Students with Personal-Social Problems 

L-1 1 Assist Excepttonal Students in Devetoping Career Planning skills 

L-1 2 Prepare Excepttonal Students for Emptoyability 

L-13 Promote Your Vocattonal Program with Exceptional Student 

Category M: Assisting Students In Improving Their Basic Skills 

M-1 Assist Students in Achieving Basto Reading Skills 

M-2 Assist Students in Devetoping Techntoal Reading Skills 

M-3 Assist Students In Improving Tbeir Writing Skills 

M-4 Assist Students In Improving Tbeir Oral Communtoatton Skills 

M-5 Assist Students In Improving Their Math Skills 

M-e Assist Students in Improving Their Survival Skills 
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